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Preface 

While the policing of youth in our society is not a new 

phenomenon, the heighten surveillance and punishment of 

both inappropriate personal conduct and learning in public 

schools is a new occurrence.  Undoubtedly, we can 

attribute the overemphasis, almost obsessive emphasis, 

Texas school districts such as Austin Independent School 

District (AISD) place on examinations such as the Texas 

Assessment of Knowledge and Skills (TAKS) as a legacy of 

Governor George W. Bush and a precursor to the “No Child 

Left Behind” (NCLB) Act.  With the passing of the NCLB Act, 

we have witnessed an increased attention to the 

“adequate yearly progress” of primary and secondary 

school students across the country without regard to the 

socioeconomic, cultural, and political factors—teen 

pregnancy, single-parent households, English not spoken at 

home, and families separated by borders—that shape and 

prevent so-called proficiency in reading and math. 

Children and young adults are now accountable for their 

educational achievement in an institution that is riddled 

with the same race, class, gender, and sexual inequalities 

that plague society at large.   

Similarly, the enactment of “zero tolerance” policies by 

school districts like AISD in response to Chapter 37 of the 

Education Code has led to misuse and abuse by educators. 

Chapter 37, which requires the removal of students for 

crimes like sexual assault or drug possession, also allows for 

the judgment of teachers and administrators in determining 

instances of misconduct that warrant removal. 

Unfortunately, it is students of color and other 

underrepresented students who officials have 

disproportionately targeted and placed in disciplinary 

alternative education programs for infractions as minor as 

chewing gum, speaking too loudly, or carrying Advil.  The 

majority of educators in urban schools, who are white, have 
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